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Abstract 
This article reflects on a European Union funded research project - Social Documentary as a Pedagogic Tool - and it’s local implementation in Citizenship pedagogy in three non-selective English secondary schools in mixed and ‘disadvantaged’ communities in the West Midlands. An ethnographic methodology (for pedagogy) enabled Citizenship students to produce documentary films representing their communities’ perceptions of local identities in relation to Europe and its future. In working ethnographically, students making the documentary films were at the same time the ‘subjects’ (agents) and ‘objects’ (the data) of the learning and the research. Data was captured for discourse analysis (Gee, 2011; Wodak and Meyer, 2001) in three forms – the documentary films produced by students, uploaded to the project’s website and screened at two international film festivals; individual interviews with teachers and group interviews with participating students. The article reviews the discursive data and discusses the potential of this pedagogic intervention for reflexive learning in Citizenship to successfully work in the “interplay between contexts for action, relationships within and across contexts, and the dispositions that young people bring to such contexts and relationships” (Biesta, Lawy and Kelly, 2009: 5).
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This article presents findings from the UK strand of a European Union funded research project, ‘Europa 2111’. The project ran from 2010 to 2012 with nine partners spanning six countries, connecting academics, educators, creative practitioners and trainers from the fields of Media, Film Education and Citizenship, The project’s main objective was to investigate social documentary making as a reflective learning tool in relation to the European Union’s framework for lifelong learning in the context of new digital and social media. 
In England, researchers worked with Citizenship teachers in three secondary schools in the West Midlands in order to apply the broader research questions to the context of students reflecting on local, national, European and global identities within the Citizenship curriculum. The communities filmed are classed as mixed and  ‘disadvantaged’ and the schools are non-selective with comprehensive, very diverse cohorts of learners in multi-cultural contexts.  This application, then, focused the research on the potential for ‘low-tech’ digital media work in the form of (ethnographic) social documentary production to facilitate critically reflexive learning about Citizenship in comparison to more conventional modes of learning and teaching.   
Elements of the National Curriculum for Citizenship mapped by the intervention include:
· The diversity of national, regional, religious and ethnic identities in the United Kingdom and the need for mutual respect and understanding;
· The significance of media in society;
· The world as a global community, and the political, economic, environmental and social implications of this, and the role of the European Union, the Commonwealth and the United Nations;
· Negotiate, decide and take part responsibly in both school and community based activities.

Participating Citizenship students in years 8 and 9 (secondary school, ages 12 to 14) were required to produce documentary films in the ethnographic mode – to avoid the imposition of editorial / authorial perspective, agenda, narrative or to privilege one ‘voice’ over another.  The hypothesis presented by the UK element of the project, then, was that particular elements of the European Union’s ‘key competences’ for lifelong learning – ‘social and civic awareness’, ‘cultural expression’ and ‘learning to learn’ – as well as the more generic ‘digital competence’ and ‘communication’, might be met with more reflective engagement through this ethnographic approach in the specific context of Citizenship education and that, by extension, ‘low-tech’ digital media work might provide a rich platform for the development of an ‘ethnographic Citizenship’ for young learners.  The focus of the study, therefore, was not the ‘digital competence’ of participants or the content of their documentaries on identities and perceptions of Europe. Rather, the focus was the process of learning ethnographically and how students (and teachers) would respond to this way of working and provide more or less evidence of critical reflection as a result.  The hypothesis at work is that a focus on the pedagogic approach as opposed to the content of the Citizenship curriculum could move teachers towards the kind of extended interplay between school and everyday life proposed by Biesta, Lawy and Kelly (2009: 5) “ to encompass a more wide-ranging conception of citizenship learning that is not just focused on school or the curriculum”.
 
Ethnography
The ‘reality’ that ethnographers document is no less a construction than the accounts produced by the people they study. (Hammersley and Atkinson, 2007:236).
Both documentary film and ethnographic research are constructed in this way. As such, it is possible to hypothesise that a documentary film can be edited more or less ethnographically, just as a researcher can represent data through more or less selection. The researcher, then, is an editor, and we can draw a parallel between ‘footage’ and data.  
Ethnography is:
…concerned not with presenting a distanced, scientific and objective account of the social world, but an account that recognizes the subject reality of the experiences of those people who constitute and construct the social world. (Pole and Morrison, 2003: 5).
An ethnographic approach seeks to analyse first-hand experiences in the context of social action and auto-ethnography then involves research participants analysing their own social action.  This research intervention explores the use of social documentary as a pedagogic tool in order to ‘implement’ a reflexive, ethnographic approach to citizenship. In more instrumental terms, the intention was to set up a way of working with Citizenship students that might enhance engagement and ownership of learning for a subject area that has suffered from an identity crisis – at once charged with agency in social cohesion terms but at the same time located ‘outside of’ the essentialist curriculum.  The use of documentary making here is offered as a context for understanding the world differently with a focus on the act of editing footage at the heart of a more critical way of ‘coming to know’ about identity as constructed, negotiated and fluid.  Students’ thinking about the power of the edit as the representative act, mirroring the self-reflexive approach of ethnography, is central to the research.   

Visual and Digital Ethnographies 
Pink (2007) and Hadfield and Hawe (2011) explore the way that video frames researcher / subject dynamics as a representational medium – as opposed to a mere way of ‘capturing’ data. This project extended this work into a more specific focus on video editing as a more or less ethnographic activity by engaging research participants in the production of video and thus eroding subject / object boundaries yet further. So The video medium, then, is far from neutral:
Reflexivity entails more than simply an awareness of how participants’ interactions are affected by their ‘camera consciousness’. Rather, we need to firmly situate their self-awareness within the cultural and media contexts in which they live out their everyday lives. (Pink, 2007: 99)
Digital ethnography (Wesch, 2011) adopts the ethnographic methodology – immersion in specific locations and cultures in order for research to be situated within contexts as opposed to observed from outside – with the use of new media that allow researchers to do this in virtual ways, across geographical boundaries. For this project, video ethnography (documentary making, situated in local communities, reflecting on identities in relation to European citizenship) is combined with digital distribution of the films online, so that a cross-cultural community of connected participants is constructed. The digital work undertaken by students was purposely ‘low tech’ – in order to reduce barriers to access and engagement for teachers as well as learners - including the use of flip digital camcorders and imovie digital editing on macbooks and ipads - to capture, record, edit, sequence, narrate, share and disseminate. 

Methods 
Citizenship teachers trained learners to produce video documentaries in the ethnographic mode (ie without voice over or other framing devices that speak on behalf of learners). Students then worked with social documentary as a reflective tool – as opposed to a ‘media product’ that necessarily adopts existing institutional conventions – in order to directly reflect and comment upon their perceptions of their identities as more or less individual, local, national, European and global. The documentary themes were set as (1) community perceptions on local, national, local and global identities in the present and (2) articulation of how community members imagine their local area will change in the next one hundred years. This digital ethnography attempts, then, to capture, share and reflect upon the ‘lived experience’ of citizenship. Analysis of the three forms of data – the films produced, the interviews with students and those with teachers, were then assessed within the broad conventions of ethnographic research – towards a ‘thick description’ of the encounter from the viewpoints of the educational communities participating in the project, and thus attempting a higher level of reflexive analysis of the research as intervention with no claims to ‘the truth’. To this end, the interviews were filmed and, along with the student films, transcribed. Following this, discourse analysis methods (Gee, 2011, Wodak and Meyer, 2001) were employed to identify a range of ‘horizontally’ emerging themes, resisting any instinct to select hierarchically those responses (in the films and in the discussions) that served to articulate more coherently any ‘preferred reading’ of the intervention. Because the focus of this strand of the broader European Union project was unique and, at times, at odds with the broader desire for a unified ‘voice’ to emerge to speak the future of Europe, this analysis was complex.       

Social Documentary: strangers in the community
Writing about his social documentary project with New York teenagers, media educator Steven Goodman describes the ethnographic approach as being informed by anthropologist Shirley Brice Heath who told her students to “imagine they had just been set down as strangers in their own community” (in Goodman,2003 :59).
A social documentary produced in the ethnographic mode demands particular – and sometimes new and challenging -pedagogic principles: avoiding authoritative ‘voice’ is in itself a significant ‘shift’ in the context of master-apprentice classroom power dynamics. Confidence in reflexive personal communication require students to operate as ‘translators’ of own language and culture. This demands a shift of mode from ‘schooled’ practices: 
In contrast to their traditional teacher-centred classes, students consistently report that they feel more positive about themselves, their work and their community. A powerful sense of engagement and excitement surrounds them when they are out on the streets talking with their peers, and talking about subjects of immediate importance to them….. It is vital for teachers to engage students effectively by developing their sense of empowerment and possibility. This is most commonly understood as student self-expression, or “voice”.   (Goodman, 2003: 58) 
Informed by Goodman’s work, the outcome of this project (the sharing of the social documentaries) was secondary to the reflective process in the ethnographic context.  Participating learners were asked to focus on a community of practice / social engagement which they inhabit in order to work ethnographically, immersed in the situation of the documentary subjects. Generalisation was, as far as possible, to be avoided in favour of ‘thick description’ (Geertz, 1973) which draws out patterns (key discourses) in the interactions.  The extent to which students would be comfortable with this approach – in relation to their ‘instinctive’ familiarity with conventional media and its profoundly non-ethnographic modes of representation – was a key question for the research and this exploration formed the basis of interviews with students and teacher during and after the project.       

Process: Ethnographic ‘training” 
Teachers were asked to show students – and analyse with them - three documentaries, selected for discussion and deconstruction to show a contrast between conventional documentaries (broadcast / film context, high authority, claims to objectivity); oppositional documentaries (following conventions but clear opposition to power structures / clear political agenda) and ethnographic documentaries (online context, low authority, no claim to objectivity). The framework for working with the three texts was constructed to relate the UK National Curriculum for Citizenship to the EU Lifelong Learning Key Competences in some specific and ‘mapped’ ways. For example, exploring the language of documentary relates to the English National Curriculum for Citizenship (understand that images are constructed by the media; develop the tools to deconstruct moving image texts) and to the European Union key competences (awareness of texts – styles and registers of language, critical interpretation). The importance of critical media literacy – the informed analysis of media representations – is perhaps the clearest link between media education and Citizenship: 
Representation is the media concept most directly connected to Citizenship. It explores what is said about the world and what beliefs, values and attitudes are implied, endorsed or condemned. (Scarratt, 2007:8)
Teachers were free to select their own documentary examples within these categories but at a training workshop, they were shown, and given teaching materials to accompany, Poor Kids (conventional – True Kids / Channel 4, 2004: http://truevisiontv.com/shop/product/details/84/poor-kids); Supersize Me (oppositional but conventional – Spurlock, 2004: http://www.youtube.com/watch?v=N2diPZOtty0&feature=related)
and a research documentary from ‘Wiring the Audience’ (McDougall, 2010 - http://www.participations.org/Volume%207/Issue%201/mcdougall.htm) in the ethnographic mode. 



The Citizenship teachers were asked to facilitate understanding of how ‘Citizen-film-making’ could be better served by an ethnographic approach and to support students’ own production of ethnographic documentary films as a learning context for their own reflective consideration of their local communities as more or less European. 

Outcomes 
All of the documentaries produced by the schools and edited version of interviews with teachers and students can be viewed on the ‘Web TV’ channel for the European project at http://www.youtube.com/user/Europa2111. Whilst the films themselves are not the primary focus for analysis in this article, which is more concerned with experience and perception - it is important to state that the ‘chosen’ films were those that most ‘deeply’ represented – in the films themselves and the evaluative ancillary texts – the ethnographic approach. Here, selecting three ‘critical moments’ – one from each of the selected films, will aid the analysis of the findings – as filmed (and edited) ‘data’.
Critical Moment: ‘Neutral ethnography’ 
Student - Do you think the UK should be part of the EU?

Community member - Definitely.

Student - Why?

Community member - Firstly, nowadays if you try to be 
on your own it’s very difficult.

Student - We’ve just been to Millennium point and we’ve interviewed a man. He thinks we should be part of the EU because we struggle if we’re on our own these days and we need it to cooperate and collaborate.

Student - How do you see your local area in a hundred years’ time from now?
Community member - My local area?  In a hundred years’ time? It will be multicultural as it is now, maybe more so and we’ll still be British but still be working with our partners in Europe, having friends and going on holiday there.  Now that we have joined Europe and we don’t have the commonwealth  that we had in the past, I think it’s vital that we are part of Europe.  I don’t think England can survive without Europe in the long run.  
Student - How do you think the area will be in a hundred years’ time in the world?
Community member - We’ll be coming more and more a minority nation from once having an empire and ruling the world, we’re just shrinking away; we’re just giving it all away.  
Student - We’ve just interviewed a man  about what he thinks about being part of the EU.  He thinks that once we were part of a really strong empire, like, he thinks we were a great nation, but now we’ve become part of the EU he thinks that we’ve just been giving the country away.  
Student - Do you reckon we should be part of the EU and why?
Community member - No, I don’t think we should. I think we’ve spent far too much money in Europe.  Greece is in trouble and if we keep helping other people out we’re gonna be in trouble.  I honestly think we ought to become neutral, we ought to make as many weapons as we possibly can and sell them all to the Arabs. 
[bookmark: _GoBack]In this extract we witness students responding to the ethnographic brief, by providing the viewpoint of the interviewee with ‘neutral’ commentary. Documentaries selected for screening were those that achieved this ‘thick description’ by combining the ethnographic approach – resisting the temptation to impose a view in the edit – with sufficient range in the filming for the range of voices in the community to be articulated. Due to the constraints of such a project in terms of time – and the trust given over to both students and teachers to manage the editing in this ‘spirit’, one of the limitations of the data is that the former is privileged over the latter – because ethnographic editing was perceived as simply including everything, students often had a limited range of footage and struggled to film enough differing opinion. So whilst the students are true to the method in the ‘horizontal discourse’ (Bernstein, 1996) of their commentaries – ‘he thinks we’ve just been giving the country away”, it is possible that in the ‘final cut; each community was represented ethnographically in editing terms, but that the filming (the ‘capture’ stage) was ‘thin’ in description. This can be attributed to the over-emphasis on the edit stage in the methodology and the training of participants. 


Critical Moment: the ‘expert’
Embracing the project fully, one school departed from the brief in two ways, both adding value to the students’ experience but potentially contrasting with some of the methodological ‘conditions’ of the ethnographic approach. Firstly, students visited the European Parliament – itself very useful preparation for the project - and secondly a local Member of the European Parliament from the UK Independence Party was invited in to school and filmed:

Student: How is our currency, like the pound, is it part of your identity?

Interviewee: Yes I am proud of the pound.  If we lose the pound, we lose our identity, 
we lose our ability…

Student: Do you consider your identity to be a part of the EU?

Interviewee: No, I believe that I’m part of the world not the EU.  I’m first British and then second part of the world.  

Student: We’ve just had an interview with an MEP. He’s against the EU as is clearly shown but has many ways of saying it.  He believes we should keep the pound as it represents our identity and if we lose it we’ll become a part of an EU which he thinks is a bad thing.

The tension, for the methodology, in this extract is clear. The MEP is not attributed to any political party and he is treated in the same way by students, in the edit and in their reflective commentary, as any other member of the community. But because he is given more time in the edit – simply because more footage of him has been captured – he is afforded ‘expert’ status but also neutrality. Here, then, the ethnographic method is undermined, unwittingly, by the inclusion of a political agent among the ‘thick description’ without editorial comment. The students had done nothing ‘wrong’ here, and indeed this film was selected for screening, but as research data this part of the film is problematic as it breaks some of the ‘rules’ of the pedagogic approach. 
 
Critical Moment: Futuregazing 
Part of the brief for the documentary was to pose the question – how will the local area change in a hundred years and will it be more European (however defined)? Our participating students found this very difficult for a number of reasons and it was clear from the films that little preparatory discussion or scenario-building had taken place: 
Students to camera: 

I think people that have moved from different countries and people that earn less.

I reckon there will be more houses and loads more like shopping centres and everything.

I think the place will be modified, it’ll be better than it is right now.  There will be more people living round here, the houses will be better like America and we’ll be a nice rich country.

I think also, there will be like less, I reckon less countryside type of thing like in the fields and type of stuff, I reckon that will all be gone.  

There’s gonna be many military things, gonna be many tanks everywhere,it’s gonna be a nice strong country supporting the world.  

In these edited outcomes and in the filmed interviews with the producers of this film, it was difficult to discern any rationale for these statements, so the students – in working ethnographically – were acting in exactly the same way as the community members they were interviewing – offering ‘off the cuff’ opinions without feeling the need for any ‘academic’ justification. This reveals an important design problem for such a pedagogic strategy – if students are to participate in the ‘thick description’ either by bracketing or – in this case – never acquiring ‘knowledge’ of the issue being represented, then it is perfectly legitimate to observe that the levels of reflexivity inherent in the approach cannot compensate for their being poorly disposed to be critical. If this is the case, then an ethnographic project such as this would need to be accompanied by, or followed by, a more socio-politically informed analysis of the situation.   

In all three critical cases, it was clear that both teachers and students had embraced the methodology but that the data acquired reveals disconnections between engagement in learning and reflection on a general scale and the ‘conditions of possibility’ for more explicitly mapping the ethnographic approach to the curriculum content of Citizenship, with particular regard to learning about the ‘European question’.  

Teacher Responses
Evaluating the success of the pedagogic intervention, the participating teachers articulated a common discourse of engagement with ‘the topic’ – identity and European Citizenship. This discourse connected the topic to the pedagogic approach: 
They were really thinking about what it is to be British, what is it that we’ve got that’s really good. And they were filming themselves falling over and getting hurt and saying ‘it’s OK cos we’re British and we’ve got the NHS. (Teacher D)
I just don’t have the equipment I wouldn’t even think about it but traditionally a classroom setting would be, you sit down, you get your books out, you’re lectured, then you do an exercise and then it’s marked.  In here there’s an opportunity to do more, the kind of Citizenship projects I do they are all about participation and it is about taking action but it is a pity that the things that we’ve done haven’t become social documentaries because it would tie in perfectly, absolutely brilliantly to show, to build skills. (Teacher B) 
There’s one film where we were talking about what it means to be European, what it means to be British and one group went off and interviewed their Grandparents you know and that was quite a charming little section of their film really.  So having those processes I kind of, I did have to keep linking them back saying right OK it’s not just a film about this area, the European thing and another group went and stood next to a building site and said well look at how communities have changed so, I think that worked really well actually.  (Teacher D)

In these responses, the teachers share positive experiences of the project at the level of engagement but there is a leap from these to the claims we might want to make about ethnographic learning. Beyond ‘mere’ engagement, two levels of attribute are identified. Firstly, students thinking (for themselves) about identity issues in ways that seem to have arisen experientially – or dialogically, with initiative in terms of ‘going out’ to find their own contexts for enquiry-based learning. Secondly, these anecdotes are informally translated into a discourse of ‘skills’ – of participation and action. A further step would be to more formally ‘map’ these to the ethnographic mode to more explicitly connect the one to the other. 
Perhaps predictably, the English film outcomes were complex in comparison to those produced in the other European countries. A discourse of ‘othering’ (of Europe, as outside of us) was apparent in the analysis. It was seemingly much more straightforward for the documentary makers in Italy, Portugal, Austria, Belgium and Germany to consider Europe and its future as being integral to the identities of participants. In our schools, students were negotiating hybrid identities in response to the interplay of Asian herigate, situated practice in the West Midlands and American media culture. Europe, for many participants, was on the margins of their habitus: 
They don’t really necessarily relate to Europe, partly also in that situation a lot of them are second, third, first generation immigrants so therefore their stronger association link is with Pakistan, India and some of those middle eastern countries, Asian countries as well and therefore the concept of Europe has been very very difficult and I’m not sure in really particular much of the documentaries that has become a real strong point.  They focus much more, ‘How do I see myself?’.  Religion is quite important to them so they speak a lot about religion and that’s the themes that are coming through (Teacher C)
Other barriers were presented in the form of students’ own mediated expectations – constructed both by exposure to conventional media and conventional modes of learning, for both of which ‘polished’ presentation is high currency.  In both cases a discourse of resistance – to the ethnographic mode – was evident. As we might expect, students in some cases were reluctant to embrace this way of working, wanting instead to use the ‘kit’ to make a more orthodox kind of documentary and / or to demonstrate a more coherent form of acquired ‘knowledge’:
It’s so far removed from what they understand it to be that they find it quite difficult and I think perhaps with subjects who do judge them a little on the presentation skills which they’ve linked with, making it sound good , making it look good I think to lose that they think it’s not going to be very good if that happens but actually that’s what you want (Teacher A). 
It took them a while to realize that there wasn’t any right answer, that they didn’t have an argument to prove, and when we started working on thinking about how their area might be different in a hundred years’ time, that’s when it really showed that ‘hang on’, this is our opinion, it doesn’t have to be right or wrong. A lot of it has been very dialectical, they were thinking about food and came to realize that we’ve nicked food from all over the world, we eat pizza every week but that doesn’t make it British, but yes it’s been very interesting working that way. (Teacher D). 
In another school, students were less familiar with the documentary medium and although this might have been considered an advantage in working ethnographically, the teachers’ desire to ‘teach’ a context created (in their perception) the need for some preliminary work. A discourse of teacher identity – the ‘letting go’ of expertise, for pedagogic ends – was articulated here:  
We looked at example documentaries and how, for example we looked at the ‘Irene’ documentary where it’s about an old lady and how she, it was from the point of view of the old lady and how she didn’t want to be put in a nursing home but it was also showing from the perspective of the daughter who was finding it difficult to look after her.  So, I think that was a really good one because it showed, it was objective and I think we had to do a lot of work on objective and subjective and getting both points of an argument across.  (Teacher B) 
Its very hard not to be a teacher sometimes and my original thing was, right, they need to know about the European Union, how shall I teach them about that and then and then it was like well actually I’m not going to teach them about it, just give them things to research and then I did the teacher thing with what kind of documentary is this going to be – it is participatory or whatever but then I still had to say this is the ethnographic process and say don’t look for the reason to prove your argument, there doesn’t have to be an argument so that bit I think we all found a bit difficult but I made myself a lot more hands off. (Teacher D) 
Another shared view spoken by / in discourse was that there was value in the students being immersed in the community and the potential for this as a kind of ‘deschooled’ context for learning, or at least an extended notion of ‘beyond the school’ (see Davies, Flanagan & Hogarth, 2005): 
It was like, hang on a minute this is a completely different area, I’m really out of my comfort zone here and they’d been asking me about where they were going and they were commenting about their surroundings and how dynamic it was, how busy it was, all the different people, you know, doing people watching, look at her, look at him, de de de, you know and noticing all the different nationalities and they found it vibrant but kept a lid on it all but I found that fascinating about the change in their approach. (Teacher C)
The critical reflection - it’s broken down barriers for their opportunity to learn because they’ve watched something in a raw state something they don’t understand, it’s just another form of communication isn’t it? And listening to someone else’s opinion, and thinking well do I don’t I agree with that, what are my thoughts? They’re not great at it, they don’t always get it right, but in terms of Citizenship as well because it’s so complex and it’s something they actually think is quite foreign to them in terms of like it’s like ooh that’s politics isn’t it?  I don’t understand anything about that.  It’s broken down a number of barriers just filming someone and saying oh is that all it means and I can form my own opinion and I have got a view on some things so you know that’s, there’s so much scope to develop that idea.  I just think as a learning tool, the sky’s the limit really.   (Teacher A)

Student responses
Students were generally enthusiastic about the experience of collaborative production as a learning context – sharing the discourse of engagement - but more confused about the degree to which the ethnographic method – as opposed to just making a video – constituted the ‘shift’ in learning: 
We enjoyed going out making the documentary, getting different peoples’ opinions, sharing them with an audience but keeping it quite raw so it was ethnographic. (Student – in student / teacher group discussion).
However, despite the enthusiasm of both students and teachers and the reflexive learning evident in the films chosen for exhibition, there were some tensions in the ‘implementation’ of this strategy that we can locate in the disjointed relationship between the broader cross-European learning objectives of the international project and the more specific focus on Citizenship and on ethnography adopted in the UK context. In order for this pedagogic strategy to be adopted on a larger scale in UK Citizenship classrooms, the following ‘conditions of possibility’ would need to be carefully worked through. 

Preparatory learning 
There’s a lot of modernisation that’s going to happen in a hundred years, we’re going to have problems if we’re going to be bringing in more and more people, particularly from Europe ‘cus they are coming here.  We’ll need a lot more housing so there will be a lot less green and open spaces and we’re gonna have to upgrade in all sorts of ways and we will do over the next hundred years. (Community member: student documentary). 
Our teacher participants adhered to the ‘training’ provided in terms of implementing the ethnographic methodology but there was a (perhaps surprising) lack of contextual preparation in terms of the subject matter of the documentaries – Europe. There was an unrealistic expectation that ethnography would be the steepest learning curve for students, whilst an understanding of issues that form more or less European perceptions of identity in complex multi-cultural communities would already be the ‘meat and drink’ of Citizenship education. This was an ill-founded assumption and the findings indicate that students need to research debates and geo-political perspectives on the ‘European question’ before embarking on this kind of work. Otherwise, the danger is that ethnographic work is inadequately framed by incoherent research questions. Where students interviewed ‘experts’ – both in the West Midlands and Brussels, these expert opinions stood out from ‘vox pop’ contributions and are therefore in danger of being unproblematically presented as ‘truth’, thus undermining the objectives of ethnographic work.  

Managing ‘Hands Off’ 
It’s more interactive and you work in like teamwork and help each other out with the project. I never had any technical skills before because I was never really good at editing.  The rest of the group done most of the editing because they were more better at it than me – efficient. 

Yeah, because they went Media club whereas I didn’t go. 

Yes, some people needed help from other teams to help them know how to edit voice overs and other stuff.

(Group interview with students).


On the question of ‘not being a teacher’ and the discourses of engagement and expertise discussed above, an ‘inconvenient truth’ emerges that some students are better pre-disposed to enquiry-based work of this nature than others. The teacher participants were entirely justified, based on the ‘training’ to implement a shared approach for all students, when clearly a more differentiated approach to group roles, digital competence.  There was evidence of peer support which can be identified as a strength of the project in one sense but on the other hand this developed on an organic, ‘ad-hoc’ basis, whereas a more structured, inclusive management of ‘technical mentoring’ should have been integrated more explicitly in the methodology. 

Transferable Pedagogy 
Student: I think it would help like ICT ‘cus we like using computers and film like cameras and everything and it would probably help with like Drama as well because we’re speaking into a camera on a script.

Student: Yeah ‘cus you’d look into the background and history of a certain place and you could do it with anywhere really within school, you’ve just got to have a topic really.

Researcher: Is there any subjects where you think it wouldn’t work to make a documentary?

Student: Maths. Cus when you’re doing a video about Maths it’s all numbers you don’t really have pictures of people so it would be very hard you’d have to move to animation perhaps like how algebra works.  That wouldn’t be the funniest thing to do.

Student: Maths, because it’s got nothing to do with the world and stuff.

(Group interview with students).

Within, and extending, the engagement discourse, there was widespread agreement among teachers and students of the transferable nature of social documentary-making across ‘similar’ subjects – ‘hard sciences’ and Maths being viewed as exceptions (the project in this sense failing to challenge long-standing epistemological discourse). This view was amplified in whole-school / community events held in two of the schools, where other teachers, parents and community members appearing in the films were invited to dissemination meetings. However, the conclusions drawn above about preparatory teaching and careful management of digital competences are paramount in this regard. History, English or PE teachers wanting to embark on similar ethnographic documentary projects with low tech and portable ‘kit’, as alternatives to essays and portfolio evidence, will need to ensure adequate ‘framing’ of the activity by establishing a clear set of research questions mapped to curriculum elements – in simple terms, giving voice to a community to gain ‘thick description’ must be carefully related to academic questions in a subject context, whatever the discipline, to ensure parity and equivalence with those more traditional modes of learning. Engagement in learning itself is not enough. 

‘Proper Ethnography’ 
I think they must’ve got this from TV where you edit bits out of what people have said and how you can manipulate what people say.  I think that was really clever.  I know we had talked about if before but the fact that they had actually thought about it and added it into the documentary  I thought that was really good and the fact that they’ve tried to keep it ethnographic they’ve all kept that in mind they haven’t tried to put too many transitions in  they’ve used cross dissolved ‘cus it’s nice and clueless, they’ve done it really well but I think some of them did go off task ‘cus they’ve been getting confused with some of the places that we visited and some of the questions we asked.   When we went to Brussels when we went to the EU Parliament they kind of they’ve got this thing about putting a whole chunk of clips in rather than picking out the key points that someone has said and I think that’s the thing, without trying to, without influencing them too much by saying, it’s a bit long, you could cut that down and is it really necessary to have that there? (Teacher C)
As this quote serves to demonstrate, it is important to distinguish between ‘pure ethnography’ and an ethnographic approach, and this project attempted the latter – an ethnographic approach to learning. The films selected for exhibition were those that demonstrated this approach to the greater degree but taken as a whole, a significant minority of documentaries adopted a more conventional approach and even those selected retained such elements as music, titles and clear evidence of ‘cutting room floor’ selecting of material. For the research project, the approach is more important than the outcome and students were, in the main, able to reflect on the ‘power of the edit’ and then develop this reflection to consider how all ‘knowledge’ is constructed – an outcome we can match to both the ethnographic ideals of the UK strand and the broader European focus on ‘learning to learn’ through reflective enquiry. However, the statement from a teacher above illustrates confusion over the nature of ethnography and the requirements for teachers to be more or less interventionist when the approach returns to the conventional. At the same time, the enthusiasm of the Citizenship teachers in participating in the project led them to secure additional funding to take students to the European Parliament – a valuable departure from the brief in terms of enhancing students’ learning but nevertheless ‘off message’ in terms of the ethnographic research method. For a larger scale development of this pedagogic strategy, it would be productive to require students to make both conventional and ethnographic versions of the documentary, using the same footage in some cases but selecting and sequencing other footage differently in others. In this way, students would develop a deeper understanding of how voice is silenced when it doesn’t fit with a ‘knowledge narrative’ discourse and this could be easily extended to analysis of citizen representation in politics, media and education – an evaluation of democracy through a deconstruction of representational discourse of all kinds. 

Conclusions
Davies, Flanagan and Hogarth (2005), reporting on a research project connecting Citizenship school students with community organisations for similar objectives, observe that:
It is possible to develop the Citizenship curriculum so that it actively engages young people and gives them real opportunities. Large numbers of young people from across a spectrum in mainstream contexts education can gain real opportunities to influence their communities within and beyond schools. (Davies, Flanagan and Hogarth, 2005: 34)
Building on this, the research intervention here tested the hypothesis that low-tech social documentary making in an ethnographic mode would provide a pedagogic context for such community engagement and more critical and reflexive learning about identity and Europe – with particular emphasis on the English National Curriculum’s requirements for students to situate their locale in relation to international, both European and global communities – could be enhanced. Furthermore, by requiring students to acquire critical media literacy by producing a documentary opposing the mainstream conventions of professional media, the project could ‘deliver’ another element of the Citizenship curriculum.  Discourse analysis - of the films produced and interviews with teachers and students – suggest some success and some limitations. Success can be found in student and teacher discourse about engagement and transferability – ownership of learning, peer mentoring, dialogic and reflective activity and problem-solving were evident and all participants agreed that this mode of learning could be transferred to any subject which addresses critical debates, multiple perspectives and discourses. The limitations, from the researcher’s perspective, were the degree to which the outcomes moved beyond engagement alone towards tangible and ethnographic ‘deep’ learning in relation to specific elements of the curriculum – this is typical of ‘pilot projects’ in pedagogic research, and in this case the tensions between the ethnographic ‘ideals’ of the research and the more compromised outcomes arising from the (at times) too ‘hands off’ approach.  ‘Not being a teacher’ in an ethnographic mode is difficult, as the quotation in the title exemplifies. Further development of this strategy within Citizenship and more broadly, will depend upon the ‘conditions of possibility’ outlined in this article.  Nonetheless, the critical questions students were starting to ask here – about who gets heard in a debate and how knowledge itself is constructed through editing by those with power in a society – are the critical questions learners should be asking in a mature democracy – questions at the heart of what it is to be a citizen, with others, in a community –whether local, national, European or global – or all of these. 
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