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Foreword       
Welcome to the 3rd annual Fusion Learning Conference  
at BU. The event provides a hub for the exchange of  
knowledge, pedagogical innovations, and cutting-edge research that shape the 
landscape of our learning and teaching.  
 
This year we are hosting the largest number of submissions to the conference and 
look forward to an exciting line up of guest speaker from IBM presenting on the 
influence of Artificial Intelligence on higher education; a BU panel of experts sharing 
their insight about some of the emerging themes in our learning and teaching and 
preparing our students for future of work; staff presentations and discussions 
including, student engagement, digital transformation, academic integrity, inclusive 
and sustainability in the curriculum design.   
 
I hope that you find this selection of posters and abstracts to be enlightening. 

 

Dr Geli Roushan - Associate Professor 
Head of the Centre for Fusion Learning Innovation and Excellence (FLIE) 

 
 

 



 
 

 

Section 1 - Posters 
 

2 

 



 
 

 

  

P
O

ST
ER

 1
 

3 

 

 



 
 

 

  

P
O

ST
ER

 2
 

4 

 

 



 
 

  

P
O

ST
ER

 4
 

P
O

ST
ER

 3
 

5 

 

 

6 

 



 
 

  

P
O

ST
ER

 4
 

6 

 

 



 
 

P
O

ST
ER

 5
 

7 

 



 
 

  

8 

 

 

P
O

ST
ER

 6
 

8 

 

 



 
 

  

P
O

ST
ER

 7
 

9 

 

 



 
 

 

  

P
O

ST
ER

 8
 

10 

 

 



 
 

 

  

P
O

ST
ER

 9
 

11 

 



 
 

  

P
O

ST
ER

 1
0

 

12 

 

 



 
 

  

P
O

ST
ER

 1
1

 

13 

 

 



 
 

  

P
O

ST
ER

 1
2

 

14 

 

 



 
 

 

  

P
O

ST
ER

 1
3

 

15 

 

 



 
 

 

  

P
O

ST
ER

 1
4

 

16 

 

 



 
 

 

  

P
O

ST
ER

 1
5

 

17 

 

 



 
 

 

  

P
O

ST
ER

 1
6

 

18 

 

 



 
 

 

  

P
O

ST
ER

 1
7

 

19 

 

 



 
 

 

  

P
O

ST
ER

 1
8

 

20 

 

 



 
 

P
O

ST
ER

 1
9

 

21 

 

 



 
 

  

P
O

ST
ER

 2
0

 

22 

 

 



 
 

  

P
O

ST
ER

 2
1

 

23 

 

 



 
 

  

P
O

ST
ER

 2
2

 

24 

 

 



 
 

  

P
O

ST
ER

 2
3

 

25 

 

 



 
 

  

P
O

ST
ER

 2
4

 

26 

 

 



 
 

  

P
O

ST
ER

 2
5

 

27 

 

 



 
 

  

P
O

ST
ER

 2
6

 

28 

 

 



 
 

  

P
O

ST
ER

 2
7

 

29 

 

 



 
 

  

P
O

ST
ER

 2
8

 

30 

 

 



 
 

  

P
O

ST
ER

 2
9

 

31 

 

 



 
 

  

P
O

ST
ER

 3
0

 

32 

 

 



 
 

  

P
O

ST
ER

 3
1

 

33 

 

 



 
 

  

P
O

ST
ER

 3
2

 

34 

 

 



 
 

  

P
O

ST
ER

 3
3

 

35 

 

 



 
 

  

P
O

ST
ER

 3
4

 

36 

 

 



 
 

  

P
O

ST
ER

 3
5

 

37 

 

 



 
 

  

P
O

ST
ER

 3
6

 

38 

 

 



 
 

  

P
O

ST
ER

 3
7

 

39 

 

 



 
 

  

P
O

ST
ER

 3
8

 

40 

 

 



 
 

  

P
O

ST
ER

 3
9

 

41 

 

 



 
 

  

P
O

ST
ER

 4
0

 

42 

 

 



 
 

43 

 

 

P
O

ST
ER

 4
1

 



 
 

  

Section 2 – Abstracts 
 

44 

 

 



 
 

 

1. Developing Academic Confidence in First Year Students: 
Moving from Chalk and Talk to Real-World Experiential 
Learning. Laura Roper  
The Business School Foundation Year unit 'Fusion Business Projects' has been through a process 
of continuous improvement and review since its inception, based on student and staff feedback 
as well as Unit Leader reflections. This has led to a movement away from a traditional 'chalk and 
talk' approach to experiential activities aimed at real-world problems.  
 
An important aspect of the units experiential learning has been a strong emphasis on visual 
learning. This entails avoiding a passive learning environment where students passively listen to 
and take notes on a lecture without actively being engaged in the lecture material. The new 
approach incorporates active learning and gamification, and so provides a more interactive 
approach to sessions.  
 
The benefit of this approach is in making it easier for the students to apply the learning as well 
as to retain it and builds their academic confidence in preparation for their further studies. 
Having already begun to see a positive impact from this approach, it is felt that this 'real-world' 
interactive style of delivery is something that will benefit students at all levels.  
This presentation will discuss the approach taken in the ‘Fusion Business Projects’ unit and how 
these active learning strategies can be applied to other subjects.    
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2. Supporting Student Midwives to Manage Midwifery 
Emergencies Through Simulation. Sara Stride 

The use of clear learning outcomes in constructive alignment enabled students to replicate the 
management of midwifery emergencies in practice. The use of peer assessment and feedback in a 
safe space enabled the sharing of learning experiences during classroom attendance, as students 
gained an appreciation of each other’s learning styles and encouraged one another during 
practice sessions. Students adopted different team roles each day to mimic how to manage a 
woman experiencing heavy bleeding after birth. They identified their own strengths and areas to 
build on in relation to skills, techniques, and communication skills.  

Students also learnt how to manage other emergency scenarios on an individual basis. Formative 
feedback was provided through peer support as well as by the lecturers who facilitated the 
sessions.   The previous year’s cohort resulted in several students needing to repeat the unit with 
attendance. Clear Unit leadership addressed the anxieties expressed by the current students in 
relation to this. A consistent approach role modelled by the Unit lead was used to guide the 
teaching team to facilitate the learning experiences, so that all students had the same 
opportunities for deeper learning.   

Myths that arose in relation to the group assessment and student questions were addressed 
through an innovative "pub style" quiz. Academic integrity was enhanced through the use of clear 
assessment criteria and feedback was provided using assessment grids that had also been used 
during practice scenarios.  All the students from both cohorts in 2022/23 successfully completed 
the summative group assessment, and the majority passed the individual assessments further 
enhancing the students experience of the Unit.  

Student feedback recognised the positive learning experiences and the consistency both in 
practice sessions and during the assessments. The knowledge and transferable skills have also 
been used by students attending interviews for preceptorship midwife roles.     
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3. Tech Chat: Technology Mediated Learning.  
Debbie Holley and Dave Hunt 

In an institution where we place a huge value on our ‘campus premium’ changing our teaching 
spaces with the investment in the Bournemouth Gateway Building has created buzz and 
excitement. Enhancing the student experience and building staff confidence to ‘blend’ the best of 
face-to-face and online delivery is at the heart of the Tech Chat series.  

Designed as a collaboration between FLIE expert practice and Faculty digital pedagogic 
expertise, the Tech Chat hosts live discussions; shares good pedagogic design; shows ‘how to’ 
work with a range of online learning tools; offers immediate demonstrations ‘in situ’; promotes 
the FLIE digital pedagogy framework and offers staff a ‘safe space’ to practice in and most 
importantly, to build confidence.          

Coming out of Covid, in the Faculty of Health and Social Sciences our technology/pedagogic 
response has been underpinned by the humansing values of Todres et al (2009); building value-
based communities of practice (Holley et al (2021) and Vygotsky’s (1978) conceptualisation of the 
Zone of Proximal Development.   Vygotsky’s ideas support socially constructed learning, 
especially when mediated by technology. We were influenced by Cook (2010) who proposed an 
extension of Vygotsky's concepts to explain how learners collaborate, using tools to mediate 
learning (mobile phones, augmented reality, language).  

This approach underpinned the technology-mediated problem solving where learners (in this 
case staff) participated in new contexts for learning. This presentation will showcase some best 
practice examples of the new contexts for learning.           

References:           

Cook, J. (2010) ‘Mobile phones as mediating tools within augmented contexts for development’, International Journal 
of Mobile and Blended Learning,2(3), pp.1-12. https://doi.org/10.4018/jmbl.2010070101.      

Holley, D., Quinney, A. and Moran, J. (2021) “Building a values-based community of practice in Nursing Sciences 
during the Covid-19 pandemic”, Journal of Learning Development in Higher Education, (22). doi: 
10.47408/jldhe.vi22.745.      

Todres, L., Galvin, K.T. and Holloway, I., 2009. The humanization of healthcare: A value framework for qualitative 
research. International Journal of Qualitative Studies on Health and well-being, 4(2), pp.68-77.      

Vygotsky, L. (1978). Mind in Society. In: Cole, M., (Ed.) The development of higher psychological processes. 
Cambridge MA: Harvard University Press.   
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4. Enabling Innovation in Higher Education: Engaging 
Bournemouth University Staff and Students with FLIE’s 
Pedagogical Innovation Lab. Tracey Webb and Scott Hedger 

The Pedagogical Innovation Lab (PIL) was established to provide staff and students with the 
opportunity to explore recent innovations in educational technology. Fully supported by the 
Learning Technology team, staff and students can immerse themselves in learning experiences 
using virtual reality headsets, record still and moving images from every angle with 360-degree 
cameras, or monitor gaze and attention with eye-tracking glasses.      

This presentation shares the example of a workshop delivered recently on immersive 
technologies and their use in the tourism industry using technology available via the PIL. The 
Learning Technology team built an engaging education experience, embedded in the unit 
curriculum, for a group of 30 tourism students exploring ideas on the future of tourism. The use 
of design thinking processes enabled effective scoping and ideation to produce a workshop 
tailored to a specific audience and positioned within the unit curriculum.  

The focus was on current industry practice and the creation of an inclusive learning experience, 
where each student in the room had the opportunity to engage in an immersive experience, and 
promoted an understanding of where the technology is going and where it sits within other 
driving factors, such as climate change.     

In future, this example will be used to continue to engage with faculties to demonstrate the PIL 
equipment to students either in group sessions or to work with individual students to support 
their research, for example dissertation projects, and to facilitate a dialogue with academic staff 
around the development of content for similar workshops to encourage staff and students to 
explore the application of these technologies in teaching and learning practice. 
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5. Inclusivity for Mature Students in HE Ruijie Wang 

In the UK, mature students refer to students older than 21 on entry of an undergraduate degree 
course (HESA 2020). Mature applicants for undergraduate courses starting in 2021 with the 
January deadline are up by 24% compared with the previous year. In contrast, the increase is 9% 
among those aged under 21 (UCAS 2021).  

Mature students’ participation in HE is not only vital for individuals, but also important for 
universities and society because their transferable skills, motivations and life experiences can 
benefit all by helping to shape the culture of learning in HE and produce a highly skilled 
graduate workforce to support the national economy (Million+ and NUS 2012). Mature students 
face age-relevant challenges and have specific motivations for studying an undergraduate course 
which should be incorporated into curriculum design and teaching practice in HE.     

Traditional approaches to curriculum design view certain characteristics of minority groups as 
disadvantages and deficits, which could lead to stigmatisation and discrimination (Morgan and 
Houghton 2011). An inclusive approach is imperative for the group of mature students which is 
more diverse compared to the younger group (Hubble and Bolton 2021).  

Universal Design for Learning (UDL) framework and guidelines can help to produce inclusive 
curricula as it recommends multiple means of representation, expression and engagement (CAST 
2018, Hall and Stahl 2006). Moreover, involving students in curriculum design and evaluation 
and ensuring mature students are not excluded from this process will help to improve inclusivity 
and facilitate active engagement and feedback. Further, employability skills and resources should 
be incorporated into curriculum design and delivery, as mature students were found to be 
motivated primarily by personal ambition and employability (Million+ and NUS 2012).  

Certain inclusive challenges remain in HE, for example, more flexibility of timetable and delivery 
is needed for those with working and caring responsibilities (OfS 2020).      
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6. Rainbow Office Hours: An LGBTQ+ Inclusivity Student 
Initiative Sarah Hillier 
A recent report from UCAS (2021) indicates that LGBTQ+ students are more likely to be open 
about their sexual orientation or gender identity with teaching staff at university compared to 
school or college. Subject areas such as humanities and social sciences are perceived to be more 
LGBTQ+ friendly, compared to STEM subjects which did not easily lend themselves towards 
discussion of LGBTQ+ issues (Forbes, 2020).  

Reports indicate that students value increased visibility of LGBTQ+ STEM role models (Ward & 
Gale, 2016). Rainbow Office Hours is an LGBTQ+ inclusive initiative designed to provide students 
with an opportunity to meet and chat to an LGBTQ+ person (Nordmann et al, 2022).     

To coincide with LGBT+ History Month (February 2023), students from the Department of 
Rehabilitation and Sport Science (RSS) were invited to participate in the Rainbow Office Hours 
initiative hosted by LGBTQ+ RSS staff. Feedback collated through Student Staff Forums & SimOn, 
indicated that students found the event useful “The Rainbow Office was a service I did not know I 
needed prior to it. It was really helpful and would recommend other faculties do it too”.  

It is anticipated that Rainbow Office Hours will expand its reach during the 23/24 academic year 
to include a wider range of staff and students from other Departments, with plans to evaluate the 
impact this initiative has on staff, students and the wider BU community. 
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7. Inclusive Curriculum Evaluation (ICE) Project: Learning to 
Trust the Process and the Student Reviewers, but is this 
the End? Keith Parry, Uma Patel, Christa Van Raalte, Catherine Talbot,  
Hyun-Joo Lim, Ann Barnes and Shumana Begum 

This presentation draws on reflections on the Inclusive Curriculum Evaluation (ICE) Project at 
Bournemouth University (BU). Broadly a response to the progression and attainment gap of 
students from minoritised communities the focus was on evaluating the inclusivity of curriculum 
and delivery in units across the BU faculties.   

The student as reviewer of the curriculum has gained traction in the last five years with a 
published repertoire of good practice within the Higher Education sector in the UK. The ICE 
projects built on this in a pilot project in September 2021. Student reviewers were invited to 
apply for the paid position, two units were allocated per reviewer with access to Brightspace 
online learning environment, and the reviewers attended 2 lectures and seminars. Critically 
reviews were required to attend training, a mid-project review, and a feedback session before 
submitting a final report. In the second iteration, students were also invited to take part in a 
focus group.    

The ICE project at BU is distinctive in that student reviewers are allocated to units taught in a 
different faculty (i.e., not their own field/discipline area). The review is a snapshot in time, so the 
design of the training and empowering students to look in as outsiders and interpret what they 
see is important. The presentation will discuss the logistical lessons from this pilot and how this 
informed the next more ambitious second ICE project in 2022-23.   

The second ICE project illustrated the power of trusting the ethnography of looking, seeing, 
recording, and asking. The outsider looking in. In the first iteration some time was spent on the 
‘why’ of inclusive curriculum is important for belonging. In the second iteration of the ICE project 
the shift to ‘what’   demonstrated the generative power of empowering the reviewers to reflect 
back to the academics their own nuanced interpretation of how inclusive curriculum works in 
practice and where more attention is needed.  

The reviewers stepped up to the challenges moving away from the binary of broad-brush high-
level judgment to dialogue more like creative research and robust critical discussion. A recurring 
theme was a question raised by the reviewers paraphrased as:  will powerful interventions like 
the ICE project be relegated to a task that is now finished, in other words, a one-off short-term 
token intervention rather than long-term ambition at BU and in HE? 
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8. Creating a Culture for Learning.  
Debbie Holley and Sharon Holland  

A hotly contested debate in Higher Education remains: where does the responsibility lie for the 
development of student learning and writing? Wherever our students are learning, they are 
writing, be it formatively, creatively, or summatively, often with pain and pressure, but seldom 
for pleasure.  

The process of academic writing can free up thinking and ideas - and be an initiation into and 
participation in wider professional and academic discourses, and creativity, drawing, observations 
and alternative ways of creating visual data (Ridley 2010) as well as more tactile approaches 
such as Lego Serious Play (James and Nerantzi 2019) can form part of this process.  

This presentation will share the work of the Department of Nursing Sciences staff, as they took 
an active participant approach to engaging students with their learning as part of their reflection 
of teaching practice (PREP) during the past academic year, and the student responses to these 
different ways of learning.     

 
References       
Abegglen, S., Burns, T. and Sinfield, S., 2021. Supporting Student Writing and Other Modes of Learning and Assessment. 
A Staff Guide. Calgary: PRISM Open Access.     
James, A. and Nerantzi, C., 2019. Sketch: Our Learning Journey with LEGO®. The Power of Play in Higher Education: 
Creativity in Tertiary Learning, pp.239-242.      
Ridley, P. and Rogers, A., 2010. Clinical Education, Health & Social Care. University of Brighton. 

  

52 

 

 



 
 

  

9. Groupwork an Active Learning Approach to Group 
Dynamics – Wrapping the Good the Bad and the Absurd 
in Fun Moments. Uma Patel 

The challenges of group work for students and lectures are topical not least because of issues 
around inclusivity and the employability agenda. This presentation draws on the experience 
of teaching students to work in groups for learning, for peer support and assessment.  

The context is a programme in Maritime Operations and Management where a mixed cohort 
of experienced Industry leaders are required to work in teams with recent graduates. The 
students are international, a mixture of ages and ethnicity and with differences in experience 
of UK Higher Education. Based on 20 years of teaching group dynamics this presentation is an 
abstraction of the elements to deliver the core intended learning outcomes for working in 
groups.   

The argument is that teaching group dynamics involves five elements. First, an opportunity to 
observe a group working to reach a consensus on an intractable ethical problem with no 
absolute solution. Second, a fun fictional scenario where laughter and absurdity are present 
alongside observed group behaviours.  Third, input from the lecturer on intelligence from 
research on how effective teams operate.  Fourth, time for individual reflection and group 
reflection. Finally, a shared document that documents the group's contract including the 
agreed ground rules and a monitoring process.   

The presentation discusses how this process can be adapted and tailored for different fields 
and cohorts at different stages in their journey through HE. place, it gives room for knowledge 
to expand, and cultures to be celebrated. It is everyone’s responsibility to be an authentic ally.   
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10. A Reflection of How Undertaking the Service Excellence 
Business Administration Apprenticeship has Impacted 
Upon the Well-being and Professional Practice of 
Participants. Charlotte Martin, Susanne Clarke and Sam Waldron 

As part of the BU 2025 vision and strategy, service excellence is making a positive impact as 
it is embedded within the BU culture.  Positive emotions impact on achievements and 
productivity at work (Martin 2005).  The service excellence ACTIONS aids the development of 
what we know, what we do and our emotional connections.    

The Service Excellence Business Administration Apprenticeship programme supports 
participants in increasing their confidence and developing their skills, with the aim of better 
equipping them to understand their working environment and make improvements that will 
benefit both the individual, their team and the wider BU community.   

Using the PERMA model (Seligman 1998) this poster outlines the benefits to each individual 
in the 2022 / 23 cohort of the Business Administration Service Excellence Apprenticeship.  
With a focus on ‘Positive Emotion’, ‘Engagement’, ‘Relationship’, ‘Meaning’ and ‘Achievement’, 
apprentices have noted that their participation on the course has had a positive impact on 
their post pandemic wellbeing, with an increased understanding of their working 
environment, the opportunity to network and learn more about other areas within the 
university in a relaxed educational setting.   

Thus, the programme is showing support and commitment to BU employees whilst 
developing service excellence advocates for a thriving higher education community.   



 
 

  

11. Rolling Dice – Creative Ways of Engaging Students with 
Problem-Based Learning Andrew Morris 

The presentation will demonstrate how case studies can be used as an engaging and time-
efficient method of problem-based learning. Case studies are not new a teaching strategy and 
are often used in health and social care training. One of the problems with lecturers when 
using case studies is that they can be quite time-consuming to prepare. They need to fit the 
topic that is the focus of the session, and if it is useful to have more than one case study so 
students can discuss them in small groups. Then they share their scenario with the rest of the 
group and discuss what they came up with. Each group does this and students learn from one 
another by exploring the central topic from slightly different perspectives.    

This presentation will show how designing case studies can be very quick, and how they can 
engage students' interests. They can then draw on and promote students’ creativity and 
problem-solving skills as they develop the activity and find solutions to problems.     

I first used this method with a group of 18 students who were studying their Approved Mental 
Health Professional (AMHP) course. Small groups of students were given a list of tables 
containing various elements for a case study. These elements corresponded to numbers on a 
set of dice. The students were encouraged to roll their dice and design a case study based on 
the random elements they rolled. Finally, using their case study, they had to plan how they 
would undertake a Mental Health Act assessment for their person.   

Each group created very different case studies, and this enabled them to learn from each 
other as they shared their situation. For example, one group had an older person in the 
community as their patient while another group had a young person in a police cell. Each 
case study brought up different issues and challenges that affected how the groups said they 
would proceed.    

After the session, the students informally shared positive feedback on the tasks. They said 
they enjoyed the creativity of designing their case study and they loved the tactile nature of 
the dice.   The presentation concludes that this activity is useful for students learning. It will 
also save time when planning for lectures because the tables can be reused again and again 
and will generate different case studies each time.   
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12. A Critical Exploration of the Power Debate as a 
Teaching Strategy at Higher Education Level to Nursing 
Students. Alexandra Hull 

For my Post Graduate Certificate in Higher Education, I carried out a module exploring the 
principles of learning and teaching in Higher Education. I wanted to write about a teaching 
method that I had recently used in my nursing seminar that went well. In this assignment, I 
critically explored the use of a debate as a teaching method and how this can enhance my 
role as a lecturer to improve the learning experience for nursing students.  

I chose this area of pedagogy as I am interested in adapting current teaching styles that are 
not commonly used and I am passionate about students being actively involved in their own 
learning. This work set out to analyse the effectiveness of using debates in teaching and if 
this leads to enhanced learning experiences and outcomes for students in higher education. 
Limitations and improvements were discussed and I also reflected on my own practice on 
how I can improve in my teaching to empower this teaching method.     

This assignment highlighted the different areas that need to considered when preparing and 
carrying out a debate in future teaching sessions. To achieve this successfully, good 
organisation and careful consideration surrounding the topic area needs to be achieved. This 
will ensure students gain the maximum benefit from this educational tool (Hartin et al. 2017).  

There are many skills that can be achieved from a debate, making it a reliable teaching tool 
to implement in higher education. Hard work from both the teacher and students can lead to 
a successful learning environment. My presentation will discuss the key points and findings 
from my assignment. 
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13. The Pedagogy of Simulation Practice in Mental Health 
Nursing - Using the Simulation of a Court Case to 
Explore the Mental Capacity Act (2005).  Emily Brooks 

Nursing SP is important because it bridges the theory-practice gap, caters for diverse learning 
styles, allows practical exploration, develops techniques and skills, and offers a safe space 
where mistakes can be made, explored, and critiqued (Goh et al. 2021).  

However, MHN SP can be pedagogically risky and avoided because of student/teacher 
reluctance and difficulty to portray complex mental health conditions and interventions (Piot 
et al. 2018). Therefore, I designed and developed a simulation practice (SP) pedagogy of a 
court case on the Mental Capacity Act (MCA) (2005) to offer rich learning opportunity and 
equip students for practice reality.   

The court case is based on a fictitious character called Trevor. He has stage C heart failure, 
early onset dementia, and admitted to hospital for a leg amputation to stop an infection and 
save his life. Students are divided into groups and become the roles of: 1. Trevor, 2. 
Independent healthcare advocate, 3. Trevor’s daughter, 4. Trevor’s son, 5. The medical team, 
6. The jury. SP performance can be anxiety provoking for students due to anticipatory 
socialisation, spontaneity, and removal of learning comfort zones (Walton et al. 2011). 
Therefore, each character has a group of 5-6 people to alleviate individual performance 
pressure.  

To conclude, the jury ask contributions from each character and judge Trevor’s capacity to 
decline his leg amputation.   Teaching pedagogies are rapidly developing, I am in the process 
of evolving my session into an artificial intelligence (AI) interactive package. My characters 
will become virtual beings who share their stories. This facilitates flexible, inclusive, wider 
accessibility as groups or individuals can virtually explore the MCA and determine Trevor’s 
capacity. This will elevate performance reluctance and form a tangible platform where 
individuals can creatively explore a complex topic. I will gather virtual feedback when the 
package ends to monitor accesses and gage AI SP success at improving MCA knowledge and 
understanding. 
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14. A Critical Exploration of Teaching Quantitative Methods 
to Undergraduate Students Aiming at Different 
Specialisations: A Case Study on Designing Aligned 
Content and Assessment. Anna Metzger 

Student disengagement is a major problem in teaching statistics. One reasons for it is 
statistics anxiety – a fear experienced when confronted with statistical concepts or numbers 
in general. Currently it is not addressed explicitly in statistics courses.  

Another reason for disengagement is that students don’t recognise the relevance of the 
content to the personal life and career development. This is largely due to the fact that in 
large inhomogeneous cohorts (combining students with different specialisations), simple, 
general examples and data for training are used to explain statistical concepts, which are 
understandable for everybody but fail to communicate the relevance of statistics.  

I am proposing to use in lectures examples which are specialised to the different student 
specialisations and in workshops I am proposing to offer a choice of student generated data 
adjusted to their interests and different specialisations. Using data directly applicable to 
students’ lives experience is not only beneficial for creating value for students’ motivation, 
but also reduces statistics anxiety levels as, involving students in the process of data 
collection gives them a clearer idea about how data is generated.  

I also propose to improve constructive alignment, by providing an explicit training of the 
assignment task every week from day one. This would additionally increase the value of 
attending the workshops and reduce anxiety.      
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15. We CARES for our Students: A Peer Support Framework 
to Support Student Wellbeing.  
Peter Phillips, Iain Darby and Chloe Casey 

University students face a myriad of stressors which can lead to poor wellbeing and act as 
barriers to engagement and achievement in curricula. Paramedic students in particular face 
potentially unique stressors as a result of clinical ambulance practice-based learning. It is 
well documented that paramedics are a vulnerable group who are at risk of poor wellbeing 
and mental health problems. Peer support has the potential to buffer poor wellbeing.  

This study sought to understand the impact of introducing the CARES skills framework, a peer 
support framework, into undergraduate curricula for paramedic students.  Level 5 and level 6 
student paramedics undertook the CARES Skills Framework session, with a focus on feelings 
arising from clinical placement (n=35). A modified nominal group technique was used to 
collect qualitative data, which was then ranked by participant voting. Data were analysed 
using Braun and Clarke’s Reflexive Thematic Analysis framework.  

Participant votes were pooled and aggregated to give a hierarchy of themes.  Qualitative 
analysis highlighted two themes which may support wellbeing: Shared experience and Safe 
space. Shared experience included participants feeling supported by peers in the same 
situation and feeling like they were not alone. Safe Space describes participants’ feelings of 
being supported in a non-judgemental manner and building trust with peers.      

This study showed how participants experienced the benefits of peer support in the wider 
literature such as connectedness, having a safe space and having feelings validated. There is 
potential for the CARES Skills Framework to be embedded into curricula to support student 
paramedic wellbeing and engagement, and to explore the benefits to wider undergraduate 
students.   
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16. Student Experience and the Use of Technology in a Post 
Covid Teaching Landscape.  
Iain Darby, Peter Phillips and Stuart Hall 

Student Experience is well defined in the literature but as yet, a definition of what this means 
to paramedic students is lacking.  

This study sought to define what a good student experience looks like to paramedic students 
and in addition, how the use of technology in the form of physical assessment videos 
supports this experience.   

Students stated the importance of trusted resources, academic support and social learning as 
key facets of a good experience.  

They felt that the videos used by the teaching team supported this and overall, increased 
confidence as an autonomous practitioner. 
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17. Undergraduate Student Engagement in Research.  
Valery Adzhiev and Eike Anderson 

NCCA graduates work in the creative industries, dealing with computer animation and related 
subjects, such as games, effects, and computer art, where research skills are highly sought 
due to the permanently innovative nature of the industry. In many undergraduate 
programmes, research is relegated to parts of so-called capstone projects and its promotion is 
a much-debated topic, involving questions as to how to best integrate higher-level research 
skills with the programmes.    

In the NCCA’s undergraduate programme framework, apart from the final major project 
capstone course, we also have a dedicated research unit (‘Research & Development Project’) 
that embraces practice-based multidisciplinary research, often combining hard science and 
art, where students propose and embark on a project according to their interests with the aim 
to produce innovative, experimental work that reaches beyond taught curricula. In just under 
three months, students explore novel methods, sometimes developed by others, with some 
projects rising above the rest and resulting in the creation of new knowledge.  

Students also learn how to report their findings in the form of a research paper and how to 
present results using posters at public events.  Over the years, this has resulted in co-created 
publications, presented at prestigious international conferences, such as ACM SIGGRAPH, the 
most prominent in our domain, where our students have participated in the ACM Student 
Research Competition (competing with hundreds of international submissions), with several 
projects by our students winning awards. Others have resulted in published articles in high-
impact international journals, such as IEEE Computer Graphics & Applications. Some projects 
with artistic output have been shown at professional art exhibitions, such as ‘Art in Flux’ 
(London, 2022).   

In this talk, we will outline our curriculum design and issues in conducting UG research that 
we have identified through several course iterations, illustrated with several award-winning 
student projects and co-created publications.   
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18. You are a Poet and Just Don’t Know it: Using Haiku as a 
Tool for Critical Reflection.  
Orlanda Harvey, Louise Oliver, Jasmine Thompson and Kathy Brennan 

Critical reflection is at the heart of social work practice. It is a key skill woven into practice 
standards, but widely acknowledged as hard to learn, teach and assess. We note that 
structured models are helpful; but ‘one size does not fit all’.      

Poetic forms to support the development of reflective practice have some core strengths 
beyond traditional reflective methods. Haiku, as a form of poetry, has a simple structure that 
enables the juxtaposition of the rational and the emotional: making it a helpful reflective 
tool.       

We designed a class activity to support students develop their critical reflection using haikus.  
Evaluating this, we found that it enhanced reflection (paper pending). Two students found the 
activity particularly helpful during their placements. This led to three key outcomes:-      

1. They helped team-teach the critical reflection activity skills days at Bournemouth 
University,     

2. They co-delivered an online workshop to social work professionals across the UK,    

3. We are collaborating on an autoethnographic paper using their haikus to identify 
themes aligned to dilemmas that students are reflecting on while in placement.      

These results will be shared with Practice Educators who support students in placement and 
disseminated to a wider audience through publications and conferences.    
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19. Creating Authentic Learning Environments: An 
Evaluation of Godzilla (II) the Paramedic Sciences 
Casualty Simulation Exercise.  
Una Brosnan, Adam Bancroft, Debbie Holley and John Moran 

OMG Godzilla II is the second outing for Godzilla, a film prehistoric reptilian monster 
awakened and empowered by nuclear radiation. Drawing upon the imaginary scenario of the 
creature arriving in Dorset, creating panic and havoc and needing the emergency services to 
deal with the aftermath, this Pecha Kucha presentation will demonstrate the 
operationalisation of events as we put first and third year Paramedic Science students though 
a casualty prioritisation and treatment set of scenarios.  

Godzilla wreaked havoc yet again upon the estates of BU, in facilitating this immersive 
experience we exploited our student’s sensory boundaries, in the austere learning 
environment of an underground car park.     

Directing staff and volunteers steered the vision and collective response to the multifaceted 
tasks presented to our students. The resulting exercise enabled a holistic evaluation of risk 
assessment, whilst in play as students demonstrated their thinking through structured 
feedback of their clinical treatment and decision making, of scalable multiple patient 
scenarios, on a platform that allowed our students to demonstrate praxis.     

50 students across our UG programme tackled aftermath of the mythical beast’s anti-social 
and terribly inconvenient behaviour. OMG Godzilla II and our wider simulation programme 
blend theory through an innovative and disruptive paradigm.  

The team informed our pedagogic approach from lessons recognised appraised from previous 
student feedback and our professional networks and experience. This fresh approach 
structured multiple iterations of timed simulation, as a conduit to enhancing our student’s 
experience.  

This succinct review will demonstrate how our design and development process structured 
achievable solutions, for this complex educational practice, and thus we argue; our pedagogy 
is an evolving conduit for the advancement of knowledge, addressing a multi-faceted and 
complex simulation – a hi-fidelity major incident.    
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20. Death by MLE: Examining the Re-design of Signature 
Pedagogies in Critical Care Professions. A Case Study in 
Alienating Practices. Fay Sweeting 

Online police training in the UK is delivered via a platform called Managed Learning 
Environments (MLEs).  Police officers are expected to complete the MLE packages at regular 
points during their service.   

The MLE system is unpopular with officers who feel that it is infantilising, pointless and no 
more than a tick box exercise. Academics reviewing MLE find that is not aligned with theories 
of learning and yet, it is a signature pedagogy.  

Police work is stressful, dangerous and requires officers to make critical decisions, 
meaningful, quality training should be a priority. In this paper, the MLE system is reviewed 
within the context of Constructive Alignment (CA), active learning and engagement.   

It is also compared to teaching and learning within health professions and good practise in 
developing successful online teaching platforms.   

Suggestions to re-design the MLE system include the integration of CA, increasing the real 
life application of learning to improve engagement and removing the design elements which 
cause learner frustration. 
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21. Speaking Bricks:  Lego, Leisure, Liminality and Well-
being. Holly Henderson and Richard Shipway 

This presentation demonstrates a core framework for understanding the processes and 
practices through which Lego® Serious Play® can positively influence the student experience 
and wellbeing of children and young people (CYP).  

The study adopts a creative multi-sensory methodology whereby the focus is upon the Lego® 
and not the participant. Using a play-based learning approach within an educational setting, 
data was collected.  

An initial group session was repeated two weeks later to monitor and observe changes.  

The results highlight that the Lego® Serious Play® methodology highlights the unique 
interaction between leisure, liminality, wellbeing and Lego®. 
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22. Adapting the Library to Post-Pandemic Changes Around 
Student Requirements. Deb Farrell and David Rendell 

This presentation explores the adaptation of libraries to post-pandemic changes in student 
requirements, with a focus on the impact of changes in IT demand, and an increased 
emphasis on online resources, while responding to changing demands for zoned spaces to 
suite different individual and collaborative working styles. To make informed decisions, 
research was conducted in collaboration with individual students and through the Student 
Union.      

The COVID-19 pandemic has significantly impacted higher education, necessitating the re-
evaluation of library services and resources. With a growing reliance on technology for 
learning, understanding the changing IT demands of students is crucial. Through various 
research methods, students' preferences and needs regarding IT infrastructure, equipment, 
and software were identified. These insights guided the library in allocating resources to 
meet evolving technological requirements.      

In addition to technology-related changes, the library's physical space needed to be 
reimagined, particularly at The SMC Library to align it more closely with newer provision at 
The Weston Library. Through questionnaires, focus groups and observation studies the usage 
patterns of different areas within the library were examined. This identified the need for 
bookable spaces catering to both individual and collaborative work.  

Consequently, the library is about to undergo a transformation to provide a more welcoming 
study environment and to create a greater sense of belonging. This reconfiguration will 
enhance the overall usability and efficiency of the library space, catering to diverse learning 
styles and fostering a conducive environment for academic pursuits.      

By actively involving students throughout the process, the library has successfully adapted to 
post-pandemic changes in student requirements. This presentation will provide insights into 
the decision-making process and outcomes and will highlight the importance of student 
collaboration in shaping library services and facilities. 
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23. What are the Key Determinants in Students Engaging 
with Simulation Activity.  Susanne Clarke 

The Foundation Year in BUBS – Fundamentals of Business and Management Unit has for 
three year used an external simulation game, developed by the University of Oslo, and 
branded as Hubro.     

Using the research published by Wang et al., 2020, which explores motivator factors that 
increase the likelihood of an individual performing a ‘specified future behaviours, (Warshaw 
and Davis, 1985).     

Wang et al., use of the Unified Theory and Acceptance and Use of Technology (UTAUT), to 
predict student behaviours has been explored in the use of HUBRO, focusing on the four 
factors listed below.     

The behavioural factors include:     

• (EE) Effort Expectancy – how easy is it to use the system/game,    
• (SI) Social Influence – impact of competitive and other socially bonding factors in 

using HUBRO,   
• (FM) Facilitating Conditions – the environmental factors, where the game is played, 

support provided,     
• (HM) Hedonistic Motivation – the perception the game and activities will be fun and 

entertaining.     

What has worked well in the Foundation year, what have we learned, and what do we plan to 
do next?   
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24. An Innovative 7-Dimensional Pedagogic Approach to 
Nurturing Social Responsibility and Sustainability. 
Milena Bobeva and Phyllis Alexander 

This project demonstrates and promotes 7-dimensional collaboration for embedding UN SDGs 
in education practices. Building on successful delivery of ‘students as partners’ projects and 
relevant research and publications, we channel our expertise towards the development of 
multi-media open-access module for supporting pedagogic practices and leadership for 
addressing SDG-13 challenges.  

This innovative 7-dimensional pedagogic approach is transferrable challenge-based learning 
that could inspire other endeavours for developing educator and student capabilities for 
social responsibility and sustainability. The innovation resides in the 7-dimensional 
collaboration approach:   

1. Academic - student collaboration entailing co-curricular co-creation with students 
as partners in designing actions towards SDG targets.   

2. Student-[academic]-industry engagement is achieved through a BU student 
consultancy project and industry-sponsored student idea-ton sponsored by Alumni 
and University business partners. The latter offers advisory input regarding validity 
and feasibility of business-focused SDG-13 activities.    

3. International academic collaborations between a Vietnamese university and BU 
colleagues resulting in the design of this joint climate action project.   

4. Curriculum, co-curriculum and extra-curriculum activities are delivered in synergy:  
a student consultancy project; the recruitment and engagement of a postgraduate 
student-researcher/ assistant; and students engaging in an extra-curriculum SDG-
13 idea-ton.    

5. In-person, online and hybrid collaboration – BU student engagement is in-person 
and hybrid, whilst the cross-country engagement is online with two hybrid 
dissemination events.    

6. Cross-disciplinary collaboration is a design decision for the international 
collaboration between the BU Business School and UTC. It also includes 
contributions from the BU ESD Community of Practice that includes initiatives from 
academics with different subject expertise.   

7. Collaboration on defining how relevant pedagogic, andragogic and heutagogic 
paradigms are for a specific learner and/or SDG-13 resource.      

The innovative outputs of the international collaboration of academics and the co-creation of 
the students, academics and industry will help education providers and learners to deepen 
their knowledge of the climate and ecological crisis and enhance their awareness of 
opportunities for actions they could take for protecting and sustaining our planet. 
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25. Assessment Review: A Dialogue with Student Groups. 
Norah Valerie Deka, Gelareh Roushan and Holly Henderson 

This work presents the results of our work with a number of student groups to examine more 
detailed insight from these students about their experience at Bournemouth University. By 
conducting workshops that encouraged constructive criticisms, areas of success and areas for 
improvement, students were able to provide rich feedback on what they consider to be 
important.  

The findings, presented by themes and categories, highlight the key areas to investigate, 
student preferences for feedback mechanisms and assessment processes, methods and 
support. We used the findings to map they key areas to the results of current SimOn SUBU 
data.  

These co-creation design workshops help enhance student understanding of assessment 
feedback, any limitations we need to be aware of, and the areas in which we need to excel in 
the future.  

Learning from this set of dialogue with students about assessment and feedback practices, 
and reflecting on some areas of sector practice e.g., support for a leaner’s personalised needs, 
foster a motivated learning community.  

We are utilising our findings to enhance FLIE’s resources to further strengthen staff 
awareness of student comments about their learning experience through assessment and 
feedback, and to inform staff development in these areas. 
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